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ABSTRACT 

The paper was about exploring the history and related aspects of ECE in Pakistan. The 

growth of Early Childhood Education (ECE) in Pakistan reflects a significant shift in 

educational paradigms. Before independence, education was informal, mostly within 

communities, while formal education was accessible only to the privileged. Post-

independence, the focus shifted to establishing formal education, initially overlooking ECE. 

From the 1970s to the 1990s, global acknowledgment of ECE's importance began shaping 

Pakistani education policies. Challenges persisted, particularly in rural areas due to limited 

resources, but efforts emerged to integrate ECE into the national education system. The 1972 

National Education Policy, revised in 1992, significantly stressed ECE's importance, leading 

to concrete actions like establishing centers, training teachers, and designing specialized 

curricula for young learners. Government bodies such as the Ministry of Federal Education 

and organizations like NCHD and NEF, alongside NGOs such as TCF, HANDS, and SOS 
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Children's Villages, made substantial contributions. Their initiatives aimed to broaden ECE 

access and elevate its quality across the nation. By the early 2000s, a targeted endeavor began 

to formalize specialized ECE curricula, designed explicitly to meet the developmental needs 

of young children. To sum up, Pakistan's ECE journey denotes a shift from informal to formal 

education systems, recognizing and actively responding to the significance of early childhood 

education. Despite persisting challenges, joint efforts between governmental and non-

governmental sectors have significantly progressed ECE, striving to lay a more robust 

educational groundwork for future generations. 

 

INTRODUCTION 

Early childhood education (ECE) is a crucial factor in shaping a child's 

development and future educational outcomes. In Pakistan, the historical 

development of ECE has undergone significant transformations, influenced by 

a range of social, cultural, and political factors. This article provides a 

comprehensive review of the evolution of early childhood education in 

Pakistan, highlighting important milestones, policy initiatives, and challenges 

faced. Before Pakistan's independence in 1947, early childhood education 

within the region that would later become Pakistan was shaped by informal 

customs entrenched within cultural norms. Young children's learning and 

growth primarily occurred within family and community settings. Education 

was transmitted through oral traditions, religious teachings, storytelling, and 

practical experiences within households and local communities. Access to 

formal education was predominantly limited to the privileged classes, creating 

a significant educational divide among the population. Elite families had 

opportunities for structured education, while the majority lacked access to 

formal schooling. This gap in education perpetuated social and economic 

disparities, limiting educational prospects for the majority. 

 

Children acquired fundamental skills and absorbed societal values through 

their day-to-day interactions and observations within their immediate 

environments. Families played a crucial role in imparting essential knowledge, 

skills, and ethical values vital for a child's upbringing. Educational practices 

were intricately woven into cultural traditions, providing a holistic learning 

experience that encompassed various aspects of life. During this period, there 

was a lack of specialized infrastructure for early childhood education. 

Learning occurred informally within the fabric of community life, 

emphasizing practical skills, moral teachings, and cultural values. The 

informal nature of early childhood education resulted in varying access to 

structured learning based on socio-economic status and geographical location. 

While some had access to formal educational institutions, the majority relied 

on informal learning methods within family and community settings. 

 

Following Pakistan's independence in 1947, there was a notable shift in 

educational priorities, but early childhood education received limited attention 

during this period. The immediate focus was on establishing a formal 

education system to meet the needs of the newly independent nation. 

However, within this phase of nation-building, early childhood education 

wasn't a primary concern in policy formulation and planning. Governmental 

efforts and resources were primarily directed toward developing and 

expanding primary and secondary education. While these educational levels 
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were prioritized, early childhood education wasn't given significant 

consideration within governmental frameworks and initiatives. This era was 

characterized by challenges inherent in building a new nation. Setting up 

administrative structures, constructing infrastructure, and designing a unified 

curriculum took precedence, diverting attention away from the specific 

requirements of early childhood education. As efforts concentrated on 

strengthening primary and secondary education, the foundational years crucial 

for early childhood development were somewhat overlooked. This lack of 

emphasis potentially impacted the establishment of a solid educational base 

for the country's young population. 

 

The neglect of early childhood education during this post-independence phase 

created a gap within the educational system. This period missed the 

opportunity to establish robust early childhood educational initiatives, 

impacting the overall development and learning experiences of young children 

across Pakistan. During the post-independence phase in Pakistan, spanning 

from 1947 to the 1970s, early childhood education encountered challenges 

amid the nation's efforts to establish itself. This period primarily prioritized 

setting up administrative systems, infrastructure, and educational frameworks, 

diverting attention away from early childhood education in governmental 

plans. While strides were made to strengthen schooling at higher levels, the 

importance of early childhood development wasn't adequately emphasized 

within governmental strategies. Consequently, the critical early years crucial 

for a child's overall growth and learning didn't receive sufficient attention 

within the formal education system. The lack of priority given to early 

childhood education resulted in a gap in structured programs and initiatives 

during this period. This gap hindered the establishment of comprehensive 

early childhood frameworks, impacting the quality of learning experiences for 

young children across the country. Despite global recognition of its 

importance, early childhood education integration remained limited within 

Pakistan's educational policies during this era, impacting developmental 

opportunities for its youngest learners. 

 

The National Education Policies crafted from the post-independence period 

until the 1970s primarily focused on building a formal education system. 

However, within these policies, early childhood education didn't receive 

significant attention or specialized strategies. These policies aimed to expand 

and enrich primary and secondary education by emphasizing infrastructure 

development, curriculum design, and increasing access to basic education for 

the growing population. As a result, these policies didn't provide clear 

guidelines for early childhood education. This absence of structured directives 

limited opportunities to establish thorough early childhood educational 

initiatives, impacting the learning experiences and developmental paths of 

young children across Pakistan. 

 

The 1972 National Education Policy, later revised in 1992, marked a turning 

point by acknowledging the importance of Early Childhood Education (ECE) 

and its pivotal role within Pakistan's education system. This policy recognized 

the crucial significance of ECE in shaping a child's overall development and 

academic success. It stressed the integration of ECE into the wider educational 
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structure, understanding that the early years profoundly impact a child's future 

growth and learning. By acknowledging ECE's importance, the policy aimed 

to ensure focused attention and tailored programs for the formative years. It 

highlighted the need for specific approaches, curriculum designs, and teaching 

methods dedicated to early childhood education. 

 

The acknowledgment and emphasis placed on ECE within the 1972 National 

Education Policy, with revisions in 1992, indicated a significant stride toward 

establishing a more comprehensive and inclusive educational system in 

Pakistan. This step aimed to prioritize early childhood education, laying a 

strong foundation for children's learning and development right from the 

outset of their educational journey. The following targets were set for early 

childhood education development: 

 

1. Establishment of ECE Centers: In response to the recognition of ECE's 

importance in national policies, initiatives to establish ECE centers gained 

momentum from the late 20th century, notably increasing during the early 21st 

century. 

 

2. Teacher Training Programs: Around the early 2000s, dedicated training 

programs for educators specializing in early childhood education emerged, 

aiming to equip teachers with the necessary skills for young learners. 

 

3. Curriculum Development: Starting from the 2000s and continuing into 

the 2010s, efforts were made to refine and develop age-appropriate curricula 

tailored to the needs of young children. 

 

4. Community Engagement: Initiatives fostering community involvement 

in ECE gained traction by the mid-2000s, aiming to forge partnerships among 

schools, parents, and local groups to support early childhood education. 

 

5. Focus on Holistic Development: Policies emphasizing holistic growth 

in ECE became more prominent in the early 21st century, highlighting the 

importance of addressing social, emotional, and physical aspects alongside 

academics. 

 

6. Increased Awareness: Awareness campaigns advocating for early 

childhood education began in the mid-2000s and continued, aiming to educate 

parents, educators, and policymakers about the benefits of investing in quality 

early education. 

 

Other Initiatives by Government 

 

1. Ministry of Federal Education and Professional Training: Over the 

years, this ministry has actively shaped policies and frameworks for Early 

Childhood Education (ECE) at the federal level. Their initiatives have aimed 

to broaden ECE access and improve its quality nationwide. 

 

2. National Commission for Human Development (NCHD):Founded in 

2002, NCHD has focused on bolstering ECE, particularly in rural and 
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disadvantaged regions. Their efforts include establishing ECE centers, training 

educators, and implementing early learning programs. 

 

3. National Education Foundation (NEF):Since its establishment in 1993, 

NEF has played a pivotal role in supporting various educational programs, 

including those dedicated to ECE. They've facilitated the setup of early 

childhood education centers and initiatives to enhance educational 

accessibility. 

 

4. National Curriculum Council (NCC):The NCC regularly reviews and 

updates curriculum frameworks, including those for Early Childhood 

Education. Their work ensures alignment with contemporary educational 

standards, prioritizing comprehensive development. 

 

5. Provincial Education Departments:Each provincial education 

department in Pakistan has undertaken measures to advance ECE. For 

instance, the Punjab Education Department launched "Parho Punjab, Barho 

Punjab" to emphasize early learning. Similarly, the Sindh Education 

Department initiated the "Early Childhood Education Model Schools" project 

to elevate ECE within the province. 

 

Initiatives by Non-Governmental Organizations 

 

Non-Governmental Organizations (NGOs) have historically played a pivotal 

role in enhancing early childhood education (ECE) in Pakistan. These 

initiatives emerged due to recognizing gaps in formal education infrastructure, 

especially in underserved regions. NGOs began addressing these gaps by 

establishing ECE centers and programs, particularly in areas with limited 

government resources. They identified the crucial need for quality education 

and holistic development during a child's formative years. These initiatives 

stemmed from understanding the pivotal role of early childhood education in 

shaping a child's future, encompassing not just academics but broader aspects 

like social, emotional, and physical growth. Over time, NGOs tailored their 

programs to fit local cultures and traditions, ensuring educational content and 

methods resonated with the communities they served, making learning more 

relevant and impactful for children. These NGO initiatives complemented 

government efforts, expanding ECE to underserved areas. By establishing 

centers and programs, NGOs aimed to bridge educational gaps for children in 

disadvantaged communities. The history of NGO initiatives in Pakistan's ECE 

underscores their proactive role in recognizing and remedying deficiencies in 

formal education systems. These initiatives have been pivotal in providing 

quality ECE to children who might otherwise lack such opportunities. 

 

Various noteworthy programs and initiatives led by Non-Governmental 

Organizations (NGOs) have made significant contributions to early childhood 

education in Pakistan: 

 

1. The Citizens Foundation (TCF): TCF's Aagahi Program concentrates 

on providing early childhood education, particularly targeting underprivileged 
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communities. Its aim is to deliver quality education and foundational learning 

experiences to young children. 

 

2. Rural Support Programs: Organizations like the National Rural 

Support Program (NRSP) and the Punjab Rural Support Program (PRSP) have 

implemented ECE initiatives. These programs establish community-centered 

early childhood centers and encourage parental involvement in their children's 

education. 

 

3. HANDS Pakistan: This NGO operates the Early Childhood 

Development Program, prioritizing health, nutrition, and education for 

children aged 0 to 8 years in rural areas. 

 

4. Idara-e-Taleem-o-Aagahi (ITA): ITA's flagship initiative, the 

Children's Literature Festival, aims to foster education, creativity, and literacy 

among children. While it solely focused on ECE, it highlights the importance 

of early learning experiences. 

 

5. Child Aid Association: This organization manages the Early Childhood 

Care and Development (ECCD) program, focusing on offering comprehensive 

early childhood education, health, and nutrition services to children in 

disadvantaged areas. 

 

6. SOS Children's Villages Pakistan: In addition to its primary mission of 

providing care to orphaned and abandoned children, SOS Children's Villages 

administers ECE initiatives, providing preschool education and holistic child 

development services. 

 

These initiatives stand out for their commitment to providing early childhood 

education and developmental opportunities, aiming to narrow educational 

disparities and ensure that children, especially those from underserved 

communities, receive a strong educational foundation. 

 

Numerous alliances, organizations, and collaborative initiatives in Pakistan are 

actively dedicated to advancing Early Childhood Education (ECE) and 

nurturing the well-being of children from diverse backgrounds. 

 

1. The Pakistan Alliance for Early Childhood (PAFEC) unites 

stakeholders to advocate for quality ECE nationwide, fostering policy 

dialogues, research, and advocacy campaigns aimed at enhancing early 

childhood development and education. 

 

2. The Aga Khan University's Institute for Educational Development 

(AKU-IED) conducts research and professional development programs 

tailored for ECE educators, aiming to elevate teaching methodologies and 

curriculum standards. 

 

3. Global Child Development Group (GCDG) collaborate with local 

partners to conduct evidence-based research on early childhood development, 

seeking to implement effective interventions.  
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4. Bedari, Children's Global Network Pakistan (CGN-P) is engaged in 

community-based programs that support early childhood development, 

maternal health, and child protection. 

 

5. The Indus Resource Centre (IRC) emphasizes community mobilization 

and capacity-building to improve ECE in remote and underserved areas. 

 

6. National Rural Support Program (NRSP) and Punjab Rural Support 

Program (PRSP) establish community-based early childhood centers, 

providing educational support in remote areas. 

 

7. Developments in Literacy (DIL) and Save the Children Pakistan focus 

on literacy, numeracy, and social development in marginalized communities 

through ECE programs. 

 

Challenges  

 

In the realm of Early Childhood Education (ECE), Pakistan faces distinct 

challenges impeding its progress. The accessibility of quality ECE services 

remains unequal, especially in rural and underserved areas, perpetuating 

disparities among children from various socio-economic backgrounds. 

Ensuring consistent standards and quality across ECE centers is difficult due 

to variations in curricula, teacher training, and facilities, impacting the overall 

learning experience. 

 

A significant hurdle lies in the insufficiently trained educators in ECE 

methodologies and the limited opportunities for their professional 

development, affecting the effective delivery of early childhood education. 

Engaging parents and creating awareness about the crucial role of ECE in 

child development poses another challenge, influencing the support children 

receive beyond formal educational settings. Moreover, the lack of proper 

infrastructure, scarcity of age-appropriate learning materials, and resource 

limitations hinder the establishment and maintenance of quality ECE centers. 

Despite existing policies emphasizing ECE's importance, their implementation 

at grassroots levels faces obstacles due to bureaucratic complexities, financial 

constraints, and governance issues. 

 

Addressing these obstacles requires comprehensive strategies, including 

enhanced teacher training, improved curriculum standards, infrastructure 

development, community engagement, and policy reforms. Strengthening ECE 

in Pakistan demands collaborative efforts among government entities, 

educational institutions, NGOs, and communities to ensure fair access to high-

quality early childhood education for all children, regardless of their socio-

economic status or geographic location. 
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